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CHAPTER I 
INTRODUCTION 
It is the purpose of this study to evaluate the useful-
ness of the Social Studies Guide for New Hampsh ire Elementary 
Schools and to determine whether the time, money and effort 
expended in the development of such State programs of study 
is worthwhile. 
The problems to be investigated are (1) to determine a 
general rating of the Social Studies Guide for New Hampshire 
Elementary Schools in terms of an analysis of the various 
c omponent parts of the guide; (2) to determine to what extent 
the guide is now being used in the elementary schools in the 
state; and (3) to determine whether other factors, such as 
t he development of local courses of study through workshops 
and other similar meetings, have precluded the use of the . 
state gui de. These will be determined from a sample group. 
The Social Studies Guide for New Hampshire Elementary 
Schools was published in 1951. It was developed primarily to 
meet the needs of educators who recognized the importance of 
leadership responsibility played by the social studie s in 
citizenship education. The guide was not intended to be a 
restr ictive,rigid course of study, but rather an outline 
loetoft Uft i verei~ 
School of Education 
Library 
one value or which could be determined as giving continuity 
to the entire social studies program. This enabled teachers 
to select and organize materials and experiences for 
instruction. 
In the fall of 1957, the need of an evaluation or the 
Social Studies Guide for New Hampshire Elementary Schools 
was brought to the attention of the writers by Dr. Harold 
2 
E. Hyde, President of Plymouth Teachers College, Plymouth, 
New Hampshire, as one of several areas which merited 
investigation. ~ The writers then contacted Yr. Russell H. 
Leavitt, at that time Chief, Division of Instruction, New 
Hampshire State Department of Education, and asked if a 
study such as the one being proposed had ever been conducted, 
and if not, did he feel that such a study would be worth-
while. After further consultation with Mrs. Marie Capron 
and Mr. Roland Kimball, Directors, Elementary and Secondary 
Services, respectively, it was agreed that such a study, if 
carried out, would be of great value to the State of New 
Hampshire. The members of the State Department of Education 
also stated ~~at they would be willing to aid the study in 
whatever way they could. 
The term elementary school is used in this study to 
refer to • school containing grades one through six. The 
term !h! writers is used in this study to refer to the 
persons conducting the study. The term respondents is used 
3 
in this study to refer to the elementa.ry school teachers of 
New Hampshire who were involved in the survey. The term 
~ guide is used in thi~ study to refer to the Social Studies 
Guide for New Hampshire Elementary Schools. The term instrument 
i s used in this study to refer to the questionnaire survey 
wh ioh was distributed throughout the State of New Hampshire. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
Much bas been written about curriculum planning and 
development. The writers have attempted to point up some of 
the more recent trends in general curriculum thinking and 
more specifically in the fields of the social studies areaa. 
In R'l y study of curriculum, it is necessary to estab-
lish a frame of reference in answer to the question, "What 
is curriculum?" One may even ask, "What is education?" 
Ragan and Stendler have this to saya 
"Education is concerned primarily with the improve-
ment of living -- that life must be better and richer 
for children and for adults in the community because or 
the kind of living that goes on in the elementary school. 
The program in the elementary school must, therefore, 
be geared to the realities and ideals of the culture 
and to the characteristics and needs of children." 1/ 
As to the eurriculum, Saylor and Alexander mention that 
it is a sum total of the school's efforts to influence y 
learning. In other words, ·everything that a teacher might 
do to stimulate or direct the experiences of children as well 
as any subsequent learning must be considered. 
IJW[t!lam B. Ragan and Celia Burns Stendler, Modern Elementary 
~urriculum, Dryden Preas, Inc., New Yor~, 1953, p. ix. 
s/Galan J. Saylor and Willi~ M. Alexander, Curriculum Plan-
yin~ for Better Teaching and Learning,Rinehart and Co.,-wii 
,-r954, PP• 3~5. · ---
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Traditionalists take issue with this viewpoint but have 
!I 
no cause to do so according to Norton and Norton. They 
maintain that in a first appraisal with curriculum revision 
in mind, the fundamental elements in the traditional course 
of study should be conserved and not discarded. Following 
this initial stage, the discovery of newer factors con-
tributing to contemporary life will lead to an expansion or 
the basic elements. Thirdly, a reappraisal of both the old 
and the new concepts with guidance in the direction of the 
social advances of our age will provide a sound foundation 
for further realistic revisions. 
Carrying the discussion further still is Thomas Hopkins 
who says: 
"In the experience c~rriculum, the curriculum 
represents all of the activities engaged in by pupils, 
teachers, supervisors, principals, parents and others 
that are in any way affected by study in and through 
the school. This means that curriculum goes on both 
in and outside or school."Y 
According to Norton and Norton, res~aroh has been 
completed in many areas which have· influenced the response 
of schools to new demands which are the outgrowth or rapid 
J/ 
changes in our mode or life. Surveys or present conditions 
1/Johri K. Norton and Margaret Norton, Fouhdations of Currie-
~ Building, Ginn and Company, Boston, l936, Chapte~ 3. 
2/Thomas L. Hopkins, Interaction: The Democratic Process, 
~.c. Heath and Company, Boston, 19ij!; p.39. 
J/Norton and Norton, op. cit., Chapter 4• 
in education and society in addition to determinations of 
general educational objectives, specific subject area 
objectives, the selection of content on a more or less 
objective basis, discovery of pupil interests and methods 
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where by· they learn easily, the analys·es of texts, and the 
development of multitudes of standardized tests have all 
contributed much to those who are concerned with rewriting 
courses of study. The authors go on and list eight major trends 
apparent in 1936 (the year of publication), which have either 
been accepted or substantiated to the point where they are 
the rules rather than the exceptions. 
1. Changing conceptions of the curriculum and the 
course of study. 
2. Thinking less of the curriculum as narrow ends 
but as broad means. 
3· A very careful formulation of objectives. 
4• The use of new and varied developmental 
approaches. 5. The change from subject centered to life and 
interest centered curriculum. 
6. !he differentiation of curriculum content and 
activities. 
1. The use of resource people. 
8. The concept of the ever-changing curriculum.!/ 
The mounting interrelatedness of the world's cultures 
and, therefore, the calling for curriculum reorganization y 
is mentioned by Beatrice Hurley. In view of these changing 
conditions, a curriculum built on a standard pattern presents 
too much rigidity and inflexibility. A curriculum should be 
1/Norton and Norton, op. cit., Chapter ~. 
2/Beatrice Davis Hurley, Curriculum for Elem$ntaDt Schoo! ~ 
Children, Ronald Press, co., New Yor~l957, Chap er 5. 
organized around vital community needs. This is definitely 
not incompatible with the dynamic nature of education in 
this democracy. Therefore, continued experimentation in 
compliance with sound and established principles is a matter 
of course rather than of revolutionary sentiment. 
7 
Beck, Cook and Kearney continue in this vein by claiming 
that the stated objectives must be evidenced in turn by 
changes in teaching procedures, in supervisory and admin-
istrative policies, and eventually be realized by the various 
ideals,values, skills and behaviour of the people in the y 
community. Education should serve the general welfare and 
teach the interdependence of man upon man by the interrelated-
ness of the various standpoints o~ the children. 
Curriculum is organized basically at four or five levels, 
commencing with the written official state, county or city 
course of study, additional resource units, the experiences 
as planned and executed in the classroom by teacher and the 
pupil, and finally the influence of the program on the indiv-Y idual child. By stimulating ideas and generalizations for 
the teacher to enrich his teaching, it will in turn enrich 
the lives of the youngsters in the classroom. 
Contrasting views of some consequence are held by some 
leading educators. Hollis Caswell, in prefacing a book by 
!/Robert H. Beck, Walter w. Cook, and Nolan c. Kearney, 
~urriculum in the Modern Elementary School, Prentice Hall, Inc., 
New York, 1~3~apter 12. 
g/loc. cit., ibid. 
8 
Dr. Alice Miel, says: 
"Viewed ~ the large, organized curriculum work has 
approached the problem of change as a simple matter. 
Great reliance has commonly been placed on courses or 
study. In fact, in many cases, the writing and official 
authorization of courses of study have been considered 
the principal and adequate means of curriculum change. 
•••• It is evident that a much more fundamental approach 
is required.".!/ 
W'illiam Featherstone moves furthur into the unknown by 
suggesting that the curriculum be exercised in broad and gen-
Y 
eral terms, rather than by any degree of advance planning. 
His contention is that advance planning predetermines, to a 
great extent, the type of personality it will develop. He 
continues by deploring the fact that controlled development 
is not and cannot be free development. The proponents of 
advance planning have justification in their stand for pre-
determination in that the school is created by and for the 
state and community and therefore has the right to shape the 
pattern of the individual who will become a citizen of that 
state or community. In order to assure the perpetuation of 
the general welfare, the student would not be damaged by this 
most common approach. On the other hand, Dr. Featherstone 
claims that the main outline, only, should be laid out in 
advance and that by enhancing this skeleton with good teaching 
and pupil planning, it is possible to achieve success. As we 
!7Alice Mlei, Changing the Curriculum/ A Social Process, 
Appleton-Century-Crofts;-New York, 1946; Foreward. 
g/william B. Featherstone, A Functional Curriculum, American 
Book Company, New York, 19~, PP• 165-~13. 
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are dealing with individuals, it is also necessary to provide 
guides as prepared for each individual tea?her. Returning to 
the more acceptable paths of planning, he concludes by reo-
commending that each community decide how to strike the proper 
balance between the two ap~roaches. 
In speaking of the social studies curriculum, Ragan and 
Stendler caution planners about losing sight of the value of 
acquiring useful information in helping the child to grow in 
his abilities required for his effective participation in the 
. y 
life of our free society. The primary concern is the improve-
ment of group behaviour by emphasizing human relationships 
and the development of social literacy. With a unified progr~ 
rather than the more common division of history, geography 
and civics, the sequence may move more logically f~om the 
more familiar to the outer environments. The quality of the 
program can only be determined by the procedures which are 
used to make these social experiences functional and meaning-
ful for the youngsters. The modern program takes into con-
sideration meaningful activities, including the use of new 
media of communication, conservation, community study, aviation 
and nsputnik," an abundance of instructional materials, many 
opportunities for understanding our economic system, the 
history of our nation, differences and similarities of peoples, 
contributions by the individual for the general welfare, and 
!/Ragan and Stendler, op. cit., Chapter 9• 
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finally, the rights and duties of a citizen 1n a democracy. 
The children must learn to assume responsibility for their 
acts, and therefore, a continuous and comprehensive evaluation 
is necessary. 
Beatrice Hurley continues in this light by writing that 
the child, in moving outward from home, neighborhood, school, 
town, state, country, etc., will have a widening knowl~dge 
and understand'ing of the modern world and can ·eventually y 
intelligently participate in the affairs of that world. The 
community should be used extensively as a laboratory and the 
child should learn the give and take necessary for wholesome 
group living in that community. Through their activities and 
experiences, youngsters can become socially mature and develop 
into sovereign citizens. 
The organization of curriculum is treated by Ragan and 
Stendler as a ten point checklist, designed to guide planners 
?:! in their deliberations. 
1. The staff engages in continuous study and 
improvement of curriculum organization. 
2. The curriculum organization helps to coordinate 
the efforts of the teachers. 
3. The curriculum organization provides a well 
balanced day of living for children. 
k. Establish continuity in the learning experiences 
of children. 5. Study the needs of the local community as well 
as conditionsprevailing. 
6. Provided unified learning experiences for part 
of the school day. 
1. Provisions made for the development of 
fundamental skills. 
!/Hurley, op. cit., Chapter 10. 
g/Ragan and Stendler, op. cit., Chapter 14. 
a. Pupils are participating in the planning6 
executing, and evaluating. 
11 
9• Adjust the program to meet individual abilities, 
interests, and needs. 
10. The daily class schedule is flexible to allow 
shifts in emphasis, temporary probl~ms , and new 
features which may develop.!/' 
Specifically mentioning the social studies curriculum 
organization, Norton and Norton advise the considerat ion of y 
various study areas. Keeping in mind,without over emphasis, 
social interests, activities and trends, one should include 
the problems of contemporary society and the people that dwell 
within that society in reference to their activities and modes 
of living. Also necessary in a complete curriculum is a study 
of the central themes and traits of successful citizenship. 
By selecting the minimal essentials, determining the social 
contributions of all school subjects and appraising the leisure 
values of the social sciences, it will be possible to bring 
the social studies higher on the popularity bandwagon of the 
total school curriculum. 
In evaluating a curriculum, there are many views as to 
the proper approach. One fact emerges from the maelstrom or 
verbal service and that is the necessity of a comprehensive 
and continuous evaluation in order to determine the success 
or failure of the program. 
!/Ragan and Stendler, op. cit., Chapter 14• 
g/Norton and Norton, op. cit., Chapter 6. 
12: 
A good curriculum develops soc·ial. understanding, promotes 
maximum personal development and provides a continuity of 
11 
experience. It also provides for all educational goals and 
maintains the proper balance among these goals. 
"How well are 1ndivid1lals and groups growing towards 
becoming responsible, sensitive and intelligent citizens? . How 
well does the social studies program result in a growth of y 
knowledge, skill, insight and loyalty?~ · 
J. Minor Gwynn suggests the elimination of gr~ding and 
the substitution and .utllization of the standardized test 
21 
which· should tell the story of success or failure. He also 
encourages the use of many informal evaluative measures such 
as opinion polls of teachers, parents and th~ children. 
In a statement of guiding principles for· a social studies 
curriculum, Dr. James Baker suggests that instructional act-
ivities be conducted ' in many situations which provide large 
opportunity for group thinking and practice in the democratic 
!V - . ' processes. He furthur states that emphasis be placed to help 
each individual to become 4 well-adjusted, effective citizen. 
As a result of Dr. Baker's study, certain evaluative 
ysayfor and Alexand~r, _ op~ cit., pp. 3-5. 
g/H urley, op. oit., Chapter 10. 
'• ' .. 
3/J. Mido~ Gwynn, Currioulum _Princigles and Social Trends, ~e Macmillan Company t New Yor'k, 195 , pp ;-299-joO'. 
~/James F. Baker, Elementatl Evaluative Criteria,Boston 
~niv~rsity School of ' Educa . on, Boston, 1953, PP• 60-63. 
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criteria were established for the social studies in the rorm 
or a checklist or nineteen items applying to the content or 
the course or study. 
1. Readiness experiences which build background~ 
knowledge or vocabulary to be used and an interest in 
social problems. 
2. Experiences which help the child to understand 
and appreciate the need ror individuals and groups to 
work cooperatively. 
3. Experience in studying community agencies with 
which children have direct contact. 4• Experiences to help understandings of trans-
portation and communication. 5. Experiences to help understandings or the ways 
in which physical environment contributes to and effects 
changes in the way people live. 
6. Experiences which enable children to understand 
technological improvements enabling people to overcome 
limitations imposed by nature. 
7. Opportunity t o study conservation of resources. 
8. Experiences ror studying the production of rood, 
clothing and shelter. 
9• Opportunities for children to live and learn the 
influence of the past upon the present. 
10. Experiences to develop democratic attitudes. 
11. Opportunities t o collect and interpret infor-
mation concerning social probl~s. 
12. Opportunities to draw and test conclusions 
concerning important problems. 
~• Opportunities to develop time relationship • • Opportunities to develop place· rela~ionship. 1 • Experiences iR map reading and study. 
16. Study of !mport'ant hls torical concepts. 
17. Experiences to develop skills in human relation-
ships and group processes. 
18. Study of current social, political, or economic 
events or significance. 
19. Opportunity to part icipate in worthwhile 
community activities.!/ · 
Evaluation must be based in terms of the needs or the 
pupils, both in how extensive is the variety or social study 
activities and how adequate is the content of such activities. 
!/Biker, op. eft., P• 6o. 
The final analysis, however, is ably summed up by Hollis 
Caswell, who says: 
"The ultimate criterion for t esting all curriculum 
work is improvement in the experiences of children. No 
matter how elaborate a program may be or how enthusiastic 
a staff, unless in the end the experiences of pupils are 
changed so that educational outcomes are better than be-
fore, the work cannot be considered successful."!/ 
--
The writers have disc~ssed various means of evaluation 
and different viewpoints in the subject of ~e ever-changing 
curriculum. The instrument .is a culmination-of the s e many ideas 
and is an at~empt to evaluate t h e usefulness of the Social 
Studies Guide for New Hampshire Elementary Schools. 
~Hollis L. Caswell and Associates, Curriculum Improvement 
=a Public School Systems, Bureau of Publlcat!ons, Teachers 
College, Columbia University, New York, 1950, P•98/99· 
CHAPTER III 
PROCEDURES 
It was the hope of the writers that in choosing a topic 
for investigation, an area might be selected that would 
benefit educators in the State of New Hampshire as well as 
to fulfill partially the requirements for the Master's degree 
at Boston University. 
Upon learning of t h e need for an evaluation of various 
courses of study published by the New Hampshire State Depart-
ment of Education, the writers contacted Mr. Russell H. Leavitt, 
at that time, Chief, Division of Instruction. The matter was 
thoroughly discussed with Mr. Leavitt, Mrs. Marie Capron and 
Mr. Roland K±mball, Directors, Elementary and Secondary Ser-
vices, respectiv.ely. After weighing both sides as to the 
practicality, r•Jponse and merit of such a study, it Jf~S 
dec ided to proceed in an investigation of the usefulness of 
t he Social Studie! Guide for New Hampshire Elementary Schools. 
L.V. Koos states that a questionnaire should be ad-
y' 
equate~y sponsored. The writers were assured that they would 
haTe the fullest cooperation and sponsorship from the State 
Department of Education. 
1/L~V. Koos, The gueationnaire in Education,The Mac~ilan ~ompany, New York, 1928, P• 74.-
-15-
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Each superintendent of schools in New Hampshire is 
required to file a staff report containing t he names of all 
teachers in the employ of the various school districts. These 
reports were made available to the writers by the State 
Department of Education and a list of 300 names and addresses 
of New Hampshire elementary school t eachers was compiled. 
The method of selection involved taking every seventh name 
on the list, keeping in mind the grade distribution and those 
who had participated in other surveys. 
A questionnaire was prepared after extensive reading . 
After consulting selected administrators and t eachers in New 
Hampshire, members of the State Department staff and others, 
the questionnaire was presented to the seminar in elementary 
school administration at Boston University for criticism and 
comment. The seminar, consisting of 35 teachers and adminis-
trators, was asked to study the instrument for one week, make 
suggestions and then return it to the writers. Following the 
return of 'the several instruments and a discussion with 
members of the seminar participating , the recommendations made 
by the group were subsequently incorporated and a final form 
of the survey was prepared. 
L.V. Koos states that a questionnaire should be evaluated 
before being administered and he lists ten items to be con-
sidered in evaluating an instrument of this kind. Throughout 
the development, the writers kept these criteria in mind. 
17 
The criteria are as follows: 
1. Is the questionnaire adequately sponsored? 
2. Is the purpose of the study frankly stated, and 
is it one which calls for a reply under the policy set 
up for dealing ~ith a questionnaire? 
3. Is the questionnaire on a worthy educational 
topic? 4. Is the questionnaire well organized? S. Are the questions clearly and briefly worded? 
6. Can most of the questions be briefly answered 
with a check mark or by a fact or figure and is the 
number of questions kept to a minimum? 
7. Is the information requested not available else-
where and obtainable only through the questionnaire? 
8. Is the questionnaire set up in proper mechanical 
form.? 
9• Are the demands of the questionnaire reasonablef 
10. Is a summary of reslts or other proper return 
promised the respondents? l/ 
The tenth item is the only one to which the answer is 
no. Although some authorities recommend sending a summary of 
the results to the respondents, the writers did not feel that 
thi s was practical or necessary. The New Hampshire State 
Department of Education has agreed to publish the results of 
the survey if they prove to be valid and conclusive. 
A copy of the questionnaire and a copy of the covering 
letter were sent to each New Hampshire supe·rintendent of 
schools with an accompanying note from Mr. Leavitt, now acting 
Deputy Commissioner of Education, explaining the purpose and 
need of the survey. The note also requested that the superin-
tendents urge their teachers to c omplete the form and return 
it to the writers. This letter appears in the Appendix. 
!fL.V. Koos, op. cit., P• 141. 
It had been determined that a sampling of ten per cent 
would be sufficient in determining the effectiveness or the 
survey. Three hundred questionnaires, covering letters and 
return stamped envelopes were mailed to elementary school 
teachers in New Hampshire. 
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"Dogged persistence in follow up is associated w1 th the 
questionnaire, too, as a matter of oourse.i/~fter fifteen 
-days, only 103 Instruments had been returned. At this ttme 
a follow up letter, another oopy of the questionnaire and a 
return stamped envelope were sent to those teachers Who did 
not respond. In addition, a letter from the writers was sent 
to the superintendents of schools listing the n~s of those 
teachers who had not responded and explaining the need for 
action and the completion of the survey. 
The final date for acceptance of completed instruments 
was set for March 8, 1958. A total of 240 returns was recorded 
as of 6:00 P.M. which gave an 80 per cent return, considered 
t~ be above average. Twenty three returns have been received 
since that date but have not been included in the tabulation. 
Following the return of 80 per cent of the instruments, 
the data were tabulated and analyzed and a summary and recom-
mendations were formulated based on the results of the survey. 
1/Johri c. Almack, Research and Thesis Writing,Houghton Mifflin 
~ompany, Boston, 1936, P• 2!0: 
INQUIRY FORM FOR A SURVEY AND ~1ALYSIS OF THE USEFULNESS OF THE 
SOCIAL STUDIES GUIDE FOR NEH HAMPSHIRE ELEMENTARY SCHOOLS 
Please check the response ''hich most nearly describes your situation . 
1 . \{hat is the grade level (s) which you are now teaching? 
... . . 1 . . . . . . 2 . ... . . 3 . . . . . . 4 ..... ·5 ...... 6 
2. What is the length of your teaching experience? 
... . .. lst year of teaching . . .... l to 5 years . ... .. 6 to 10 years 
.... . . 11 to 20 years ...... more than 20 years 
3. What professional training do you have? 
.. .. .. 2 years or less ... . .. 3 years ...... Bachelor's Degree 
. ... .. Master's degree 
4 . Hovr many children are in your class? 
... . .. under 10 ...... 10 to 20 ...... 21 to 30 . . . . . . over 30 
5· In your school, is there a 
. . .... supervising principal? ...... teaching principal? 
6. How has the distribution of the N. H. Social Studies Guide for Elementary 
Schools been done? 
...... 1 per teacher . ..... 1 per grade level ...... 1 per school 
...... 1 each for primary and intermediate levels ...... none 
7. Have you ever participated in the development of a 
. . . .. . . s ocial studies guide? . . . . .. any guide? 
8. What social studies texts are you now using in your grade (s)? Star what 
is considered the basic text, if any. 
Please indicate your reaction to the folloYTing questions by checking either 
Yes or No. 
9 . Have you ever attended a meeting at which time the N. H. 
Guide for Elementary School Social Studies and its use were 
outlined and discussed? 
10. Has a local comprehensive social studies guide for grades l 
through 6 been developed for use in your school? 
11. If No. 10 is yes; Do you have a personal copy? 
12. (4th Grade Teachers Only) Have you developed units for 
teaching New Hampshire? 
All the questions below refer to the State Guide. 
13 . Did you know that the gUide is available free of charge? 
14. Do you have a personal copy of this guide? 
Yes No 
1 9 
15 . Is the grade to grade sequence of materi al, logical? 
16 . Do you think that ways are suggested to develop good study 
habits . 
17. Are there sufficient helpful suggestions for work dealing with 
topics and materials of local interest? 
18. Are the sampl e units helpful in motivating the teacher and 
the child in other "unit" situations? 
19. Is the explanation of the "Unit" clear and concise? 
20. Are the listed children's reference books geared to the 
level of the youngsters that you teach? 
21. \vould a workshop or other similar meetings enable you to 
better understand this guide? 
22 . Are the other suggested teaching materials readily available 
in your community for use with this guide? 
23. Are the suggested texts and reference books readily avail-
able in your community for use with this guide? 
24. Have you inserted additional pertinent materials because 
of the loose leaf feature? 
25 . Has a principal or supervisor suggested using this guide? 
Yes No 2 0 
In the following questions , ple'lse select the answer which shows your feeling 
on the subject ~de~ co~sideration. 
26. Have the stated objectives been followed i n 
the selection and organizatio~ of the . areao 
to be taught at your gra~e J~vel (s)? 
27 . How helpful do you find the p=ovisions made 
for individual differences in the section 
pertaining to interests and abilities? 
28. Is the information based en the stated pupil 
needs for day to da::t or week to week use 
in the claservom 
29 . How do you rate the suggested activities 
and projects? 
30. Is the integration of the various social 
studies areas , i . e. history, geography 
and civics 
31. Do the suggested techniques of testing and 
evaluation meet your testing needs? 
mnre than in-
adequate adequate adequate 
more than in-2 1 
adequate ade uate adequate 
32. How do you rate the references to and sug-
gestions for the use of maps and globes? 
33. How do you rate the references to and sug-
gestions for the use of audio visual aids? 
34 . HovT well are the suggested goals and areas 
familiar to tl~e childrens' experiences? 
... . . Excellent .. . . . Good . . ... Fair 
35· How good a representation of the children 
characteristics and needs for the various 
for 
that 
age 
..... Excellent ..... Good . .. . . Fair 
study presente in situations 
... . . Poor 
you teach are he stated 
levels? 
..... Poor 
36. How would you r ate the correlation bet,-reen social studies and the fol-
lowing areas of the curriculum for your grade level (s)? 
Excellent Good Fair Poor 
Music 
Art 
Science ..... . 
Math ..... . 
Spelling . . . . . . 
Language . . . .. . 
Reading ..... . 
. . 
. 
. . 
. 
. 
. 
. 
. . . 
. 
. . . 
. . 
. . . 
. . . . . 
. . . 
. . . . . . . 
. . . . . . 
. . . . . . 
. . . . . . 
. . . . . 
. . . . . . 
. . . . 
. 
. 
. 
. 
. 
37. Eow would you rate the following characteristics(physical) o the guide? 
Excellent Good Fair Poor 
Clarity . . . . . ..... . . . . . . . . 
Convenience of U,e . . . . . .. ... . . . . ... . . 
Conciseness . . . . . . . . . . ..... . . . 
Attractiveness . . . . . . .. . . . . . . . . .. . .... 
Loose Leaf Feature . . . . . . .. . . . .. . . . . .... . 
38. How would you generally rate over-all, the New Hampshire Soc al Studies 
Guide for Elementary Schools . 
. . . . . Excellent .. . .. Good ..... Fair ..•. . Poor 
39. Please write below or on the other side of the page any othe criticisms, 
suggestions , or comments that you may feel are important. 
CHAP.rER IV 
ANALYSIS OF THE DATA 
The grade distribution of the respondents to the inquiry 
is shown in Table I. Due to the small number of replies by 
teaehers of more than one grade in a classroom. any resultant 
analysis using these figures wou~d be of doubtfUl validity. 
Therefore, the writers have combined the figures for the 
double grades with thoae of the lower single grade as can be 
seen in Table II. There was a variation in the total number 
of reapondent~ 1n grades one and six. For these two groups, 
the total was less than for the other four groups. Regardleas, 
in the final analysis, no aignificantdBviation was observed. 
Thia was due to the large majority of the responses which 
either accepted or rejected the atate.aents of guide analyais. 
Close to 64 per cent or the respondents are teachers with 
eleven or more 7ears of experience while on17 7.7 per cent 
were first year teachers. This evidence which is illustrated 
in Table III might lead one to assume that the writers were 
dealing with people . to whom aocial studies teaching and 
social studies guides were no myste~. 
No significant trend waa eatabliahed 1n reporting on the 
professional preparation of the respondents as listed 1n 
Table rv. Those with less than degree certLr~cat1on were equal 
in numbers to those with Bachelor's and Master's degrees. 
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TABLE I 
THE GRADE TEACHING ASSIGNMENTS OF THE 
240 NEW HAMPSHIRE ELEMENTARY TEACHERS 
Grade 2 
Grade 3 
Grade 4 
Grade 5 
Grade 6 
Grades 1 and 2 
Grades 2 and 3 
Grad e21 3 and 4 
Grades 4 and 5 
Gradea 5 and 6 
Total 
TABLE II 
30 
32 
35 
35 
31 
35 
5 
9 
1 
9 
6 
THE GRADE TEACHING ASSIGNMENTS OF THE 240 NEW HAMPSHIRE ELEMENTARY TEACHERS AS USED 
IN TABULATING THE R~ULTS OF THIS SURVEY 
Grade 1 35 
Grade 2 41 
Grade 3 42 
Grade 4 44 
Grade 5 43 
Grade 6 35 
Total 24.0 
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TABLE III 
THE TEACHING EXPERIENCE OF ~0 
NEN HAMPSHIRE ELEMENTARY TEACHERS 
1st year 8 
1 to 5 years 44 
6 to 10 years 37 
11 to 20 years 84 
over 20 years 67 
Total ~0 
TABLE IV 
THE PROFESSIONAL TRAINING OF ~0 
NEW HAMPSHIRE ELEMENTARY TEACHERS 
2 years or less 72 
3 years 46 
Bachelor's degree 101 
Master's degree 21 
Total 240 
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Class sizes of over 21 students were apparent in 87.5 
per cent of the responses Which is shown in Table v. There-
fore, a smaller number of pupils appears to have little or no 
relation to Whether the guide is actually being used or how 
it is being used. 
Table VI shows the distribution of the guide within the 
respondents' schools. Significantly, a total of 49 answered 
that there was no guide available in the school or ·failed to 
answer the question. This may account for the high percentage, 
in some instances, of no reply to questions concerning the 
construction and usefulness of the guide. 
The respondents' answers to the question pertaining to 
the type of administration 1n their school show that 50 per 
cent are supervising and 50 per cent teaching· principals. 
In view of the above results, the writers feel that the 
greatest possible gain, in analysis, can pe registered by sub-
dividing the total responses into grade levels in order to 
call attention to those areas showing any disagreement with 
the total picture. 
The questions included in Table VII were to be answered 
with either yes or no. Most teachers considered the sequence 
of material presented in the guide to be logical, that good 
study habits could be developed by following suggestions 
listed in the guide, that the description ot the unit was 
clear and concise, and that the sample units were helpful. 
TABLE V 
THE CLASS SIZES OF 240 
NEW HAMPSHIRE ELEMENTARY TEACHERS 
under 10 1 
10 to 20 20 
21 to 30 129 
over 30 90 
Total 240 
TABLE VI 
THE GUIDE DISTRIBUTION TO 240 
NEW HAMPSHIRE ELEMENTARY TEACHERS 
1 per teacher 122 
1 per grade level 37 
1 per school 23 
l each for primary and 
intermediate levels 9 
none 28 
no reply 21 
Total ~0 
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TABLE VII 
RESPONSES OF 240 NEW HAMPSHIRE ELEMENTARY TEACHmS 
TO QUESTIONS 15, 16, 17, 18, 19, 20, 22, 23, 24 FOR ~UIDE ANALYSIS 
Grade 1 Grade 2 Grade 3 Grade 4 
Y* N* U* y N u y N u y H u 
15. Is grade sequence or 
material logical? 25 1 9 29 1 11 38 0 4 33 1 10 
16. Suggested ways to 
develop study habits? 22 2 11 27 3 11 36 0 6 32 3 9 
17. Are there surficient 
ideas for local topics? 18 8 9 23 7 11 26 11 5 24 11 9 
18. Are the sample 
~its helpful? 24 ) 8 27 1 13 33 4 5 34- 2 8 
19. Is explanation of 
"unit"clear? 25 2 8 28 2 11 36 0 6 34 2 8 
-20. Are children's books 
geared to grade level? 20 6 9 25 3 13 33 3 6 2!1 5 10 
22. Are teaching aids 
available in your town? 14 11 10 10 18 13 18 19 5 21 11 12 
23. Are texts available 
in your community? 17 10 8 12 18 11 18 19 5 18 16 10 
24· Have you used the loose leaf feature? 8 19 8 6 21 14 7 29 6 16 18 10 
* Y represents a yes response, N repres ents a no response, and U represents an unan-
~wered response. 1\) 
-.J 
TABLE VII 
(concluded) 
Grade 5 Grade 6 Total y N u y lf u Y . N u 
15. Is grade sequence or 
material logical? 34 2 7 24 2 9 183 17 40 
16. Suggested ways to 
develop study habits? 35 3 5 22 3 10 174 14 52 
17. Are there sufficient 
ideas for local topics? 20 13 6 17 6 12 132 56 52 
18. Are the sample 
units helpt'ul? 34 2 7 21 4 10 173 16 51 
19. Is explanation of 
4 6 24 "unit" clear? 33 2 9 190 12 48 
~ ~ 
20. Are children's books 
geared to grade level? 32 6 5 20 4 11 159 27 54 
22. Are teaching aids 
available 1n your town? 18 16 9 17 7 11 98 82 6o 
23. Are texts available 
in your community? 16 19 8 16 9 10 97 91 52 
24. Have you used the 
loose leaf feature? 6 27 10 7 19 9 50 123 57 
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Another vote of confidence was given to the listed children's 
reference books which were considered to be definitely geared 
to the level of the youngsters. The question concerned with 
the availability of materials and texts in the community drew 
forth equal positive and negative answers in all grades with 
the exception of grade two. Either the materials and texts 
were not to be found or the teachers did not know where to 
find them. Over 50 per cent of the respondents replied in the 
affirmative concerning topics and materials of local interest. 
One of the features of the guide is its construction as 
a loose leaf manual in order to allow the insertion of other 
pertinent materials as the years pass on. Only 50 of the 240 
responses indicated that this had been utilized. However, as 
shown in Table XI, 144 respondents rated this feature as ex-
cellent or good. 
A quantitative response of more than adequate, adequate, 
or less than adequate is solicited in questions 26 through 33 
or the instrument. An overwhelming majority of 75 per cent 
rated as adequate or better the responses to the following 
which are reported in Table VIII. The stated objectives have 
been followed, the suggested activities and projects are 
worthwhile, plentiful suggestions for the use of maps and 
globes are presented, and the section dealing with audio-
visual aids is adequate. The section of the guide pe~taining 
to interests and abilities was examined with a question 
TABLE VIII 
RESPONSES OF 240 NEW HAMPSHIRE ELFXENTARY TEACHERS 
TO QUESTIONS 26, 27, 28, 29, 30, 31, 32, 33 FOR GUIDE ANALYSIS 
26. Have objectives 
been followed? 
21. Are provisions for 
differences helpful? 
28. How do you rate 
activities and projects? 
29. Is there information for 
daily or weekly use? 
30. Integration of 
soci~l studies areas? 
31. Do t~sting techniques 
meet your needs? 
32. References to use ot 
maps and globes? 
33. Suggestions for use of 
audio visual aids? 
Grade 1 Grade 2 
M* A* L* U* II A L U 
1 27 1 6 3 27 1 12 
0 17 5 13 0 25 4- 12 
1 20 3 11 1 18 7 15 
5 17 6 7 3 24-511 
0 20 3 12 4- 22 1 14-
2 13 7 13 1 23 6 11 
3 15 5 12 1 21 2 17 
6 17 5 7 4- 25 1 11 
Grade 3 
ll A L U 
(j 35 2 5 
3 27 6 6 
1 28 3 10 
8 27 1 6 
Grade 4-
M A. L U 
1 31 2 10 
1 28 5 10 
2 22 4 16 
8 24- 1 11 
5 26 1 6 10 19 4- 11 
2 28 4- 8 2 23 9 10 
4- 30 2 6 5 26 3 10 
7 26 2 7 9 24 2 9 
* M represents a more than adequate response, A represents an adequate response, L 
represents a less than adequate response, and U represents an unanswered response. 
w 
0 
TABLE VIII 
(concluded) 
Grade 5 Grade 6 Total 
M A L u • A L u M A L u 26. Have objectives 
- 2o 4 10 been followed? 3 32 1 1 1 8 170 21 40 
27. Are provisions for 
4ifferences helpful? 1 28 7 7 3 17 5 10 8 142 32 58 
28. How do you rate 
activities and projects? 2 25 7 9 1 19 3 12 8 1.32 27 73 
29. Is there information for 
daily or weekly use? 6 27 4 6 1 222 10 22 139 18 61 
30. Integration of 
6 6 18 2 45 134 social studies areas? 11 25 1 9 22 39 
31. Do testing techniques 
4 6 17 8 46 57 meet your needs? 21 12 1 9 12 125 
32. References to use of 
maps and globes? 6 25 6 6 4 22 1 8 23 139 19 59 
33· Suggestions for use of 
audio visual aids? 5 293 6 7 18 2 8 38 139 15 48 
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concerning the helpfulness of the provisions made for dealing 
with individual differences. Ninety responses either rated 
this as inadequate or neglected to answer. Another low rated 
item was the integration of the various social studies areas 
of history, geography and civics, as developed by the guide. 
A definite trend or displeasure was recorded from the results 
or the question dealing with the abundance of techniques of 
testing. This was a definite indication the testing needs of 
the teachers is not being met. Question 28 asked if the 
information based on the stated pupil needs for day to dq or 
week to week use in the classroom was sufficient. The highest 
percentage of non reply was recordedas 73 respondents failed 
to answer the question. It is possible that the query was not 
clear and therefore prompted this inaction. The writers feel 
that this question, therefore, is not significant in the final 
analysis• 
Table IX reports on an excellent, good, fair and poor 
rating for two of the larger sections of the guide. Question 
34 of the instrument asks if the suggested goals and areas 
for study are presented in situations familiar to the child-
rena' experiences. As can be seen, only three respondents 
answered that this was poor. Question 35 queries if the stated 
characteristics and needs are a good representation of the 
children which the respondent teaches.Rating this poor were 
only two respondents. It mar be assumed that these sections 
TABLE IX 
RESPONSES OF ~0 NEW HAMPSHIRE ELEMENTARY TEACHERS 
TO QUESTIONS 34 AND 35 PERTAINING TO GOALS AND NEEDS 
How well are goals Are the oharaoter-
and areas presented istios and needs 
in familiar experience representative or 
situations? the age levels? 
E* G* F* P* U* E G F p u 
Grade 1 5 20 4 0 6 3 16 7 0 9 
Grade 2 3 22 6 0 10 2 16 11 0 12 
Grade 3 4 26 6 2 4 3 25 5 1 8 
Grade 4 3 19 10 0 10 2 22 10 0 10 
Grade 5 0 24 12 0 6 2 20 13 0 8 
Grade 6 6 13 6 1 9 4 16 3 1 11 
Total 22 126 44 3 45 16 113 49 2 60 
* E represents an excellent response, G represents a good 
response, F represents a fair response, P represents a 
a .oor response, and U represents an unanswered response. 
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34 
of the guid~ Jre sound and ·of value. 
The correlation between social studi:e.s and other areas 
of the curriculum as presented in the guide is the subject 
of question 36 of the instrument. This is reported in Table 
X. In the areas of music, art, language, and reading, the 
respondents rated them as excellent or good, indicating that 
they felt there was a high degree of correlation with the area 
of social studies. The areas of spelling, science, and math 
were rated fair or poor indicating that the correlation of 
these areas and the social studies left something to be desred. 
Grade one respondents rated music, math, spelling, and reading 
as fair or poor while grade two respon~ents placed all the 
areas in these two categories indicating a low degree of 
social studies correlation. The respondents who were teachers 
of grade three rated all areas excellent or good and grade 
four and six respondents rated three areas as having a high 
degree of correlation. Grade five reposndents rated all areas 
with the exception of reading as excellent or good. The sig-
nificance of this report may become more apparent in the 
fubure as further studies are made in the field of curriculum 
planning and development and the need for more correlation 
becomes vital to the suoce~s of any course or study. 
The physical characteristics of the guide were rated by 
the respondents and reported in Table XI. The lowest rated 
characteris tic was the attractiveness of the guide as 61 
listed it as either fair or poor. Convenience of use was 
TABLE X 
RESPONSES OF 240 NEW HAMPSHIRE ELEMENTARY TEACHmS 
TO QUESTION 36 CONCERNING CORRE.LATION 
How would you rate the correlation between social studies and other areas? 
Grade 1 Grade 2 Grade 3 Grade (._ 
E* G* F* P* U* E G F p u E G F F u E G F p u 
Music 5 8 10 7 5 2 15 8 3 13 3 22 12 2 7 8 17 7 . 1 11 
Art 514 6 5 5 3 15 8 2 13 7 19 8 0 8 1 18 7 1 11 
Science 4 9 7 7 8 0 17 7 5 12 5 17 12 1 7 3 17 8 3 13 
Math 0 6 11 7 11 0 11 8 7 15 1 16 13 4 8 2 16 11 2 13 
Spelling 1 9 2 7 9 oJ.4 8 7 12 3 23 8 1 7 3 14 13 1 13 
Language 3 17 4 4 6 2 18 6 5 3 5 26 3 0 8 5 17 9 1 12 
Reading 3 13 11 4 5 3 16 7 4 11 8 27 0 0 7 10 17 5 012 
* E represents an excellent response, G represents a good response, F represents a 
fair reaponse, P represents a poor response, and U represents an unanswered response 
TABLE X 
(eonclud~d) 
Grade 5 Grade 6 Total 
E G F p u E G F p u E G F p u 
Music 10 13 13 1 6 914 1 4 7 37 89 51 18 45 
Art 6 19 8 4 6 6 16 5 1 7 34 101 42 13 50 
Science 1 8 16 9 9 0 11 13 2 9 13 79 63 27 51 
Math 2 1 16 8 10 0 13 10 4 8 5 69 6o 32 65 
Spelllng 4 12 18 3 6 0 18 9 9 7 11 90 65 20 54 
Language 4 18 12 1 8 3 20 4 1 1 21 116 38 12 53 
Reading 7 17 10 1 5 620 2 0 7 39 110 34 9 48 
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considered to be the second lowest rated characteristic. 
The strongest response was registered on clarity as 169 replies 
rated this as excellent or good. The loose leaf feature was 
rated high by 164 respondents but as pointed out previously, 
it is being used by only 50. Grade four teachers responded 
•ell in the use of the loose leaf probably due to the absence 
of texts available for teaching New Hampshire history and the 
reliance on teacher and pupil constructed materials. qpestion 
12 of the instrument asked fourth grade teachers if they had 
developed units for the teaching of New Hampshire and there 
was a 100 per cent respons e in the affirmative. 
Tables XII and XIII report on the teacher's relation to 
the guide rather than on the characteristics of the guide. 
It is evident that less than one third of the respondents have 
ever attended a meeting where the guide was discussed and 
explained. Again, only one third of the teachers have worked 
on the development of a course of study. Only one third of 
the respondents reported a local social studies guide in 
operation in their own school. In spite of the fact that 150 
respondents were aware of the fact that the guide was available 
free of charge, only 127 answer•d that they had a personal 
copy. The total response to a question regarding the use of 
meetings and workshops to explain the guide was evenly divided. 
Grade three and grade five teachers strongly recommended that 
these meetings be held. The majority wished suggestions from 
TABLE XI 
RESPONSES OF 240 JmN HAMPSHIRE ELEMENTARY TEACHERS 
TO QUESTION 37 CONCERNING THE PHYSICAL CHARAQTERISTICS OF GUIDE 
Grade 1 Grade 2 Grade 3 Grade 4 
E* G* F* P* U* E G F p u E G F p u E G F p u 
Clarity 8 16 4 0 7 8 17 3 1 12 10 24 3 0 5 9 25 2 1 7 
Convenience 7 13 9 0 6 4 17 6 1 13 9 23 6 0 4 7 22 4 0 11 
Conciseness 6 16 6 1 6 4 19 4 1 13 I 26 1 1 7 7 21 4 1 11 
Attractiveness 5 15 6 2 7 4 17 8 0 12 7 24 4 1 6 3 25 4 2 10 
Loose Leaf 8 17 4 0 6 10 14 3 212 12 20 4 0 6 15 17 1 0 7 
* E represents an excellent response, G represents a good response. F represents 
a fair response, P represents a poor response. and U represents an unanswered 
response. 
c·1ar1ty 
Convenience 
Conciseness 
Attractiveness 
Loose Lea.f 
TABLE XI (concluded) 
Graq. 5 Grade 6 
E G p p u E G F p u 
624 6 1 6 814 2 2 9 
3 21 10 3 6 7 18 0 2 8 
6 19 10 2 6 812 5 0 10 
2 20 11 4 6 7 11 9 0 8 
10 18 6 3 6 10 13 2 1 9 
Total 
E G F p lJ 
49 120 20 5 46 
37 114 35 16 48 
38 113 30 15 44 
28 112 44 17 41 
65 99 20 6 50 
_TABLE XII 
THE PERSONAL INFORMATION OF 
240 NElV HAMPSHIRE EtmmfTARY TEACHERS 
Have you at- Did you know Do you have lfould a work- Has a princ i-
tended a work- that the guide a personal shop help you pal suggested 
shop for this is available copy of understand using this 
guide? at no charge? this guide? this guide? guide? 
Y* N* U* y N u y N u y N u y N u 
Grade 1 10 23 2 24 11 0 21 14 0 13 16 6 20 8 7 
Grade 2 15 25 1 28 11 2 19 19 3 14 14 13 16 12 13 
Grade 3 12 30 0 28 14 0 27 15 0 22 14 6 19 20 3 
Grade 4 15 27 2 34 8 2 29 14 1 17 19 8 21 15 8 
Grade 5 11 32 0 33 9 1 29 14 0 23 17 3 17 25 1 
Grade 6 11 22 2 27 6 2 21 13 1 9 16 10 15 12 8 
Total 74 159 7 174 59 7 146 89 5 98 95 47 108 92 40 
* Y represents a yes response~ N represents a no response, and U represents an 
unanswered response. 
the principal with only grade .five teachers answering 
negatively. 
An over all rating o.f the guide was requested in questl.on 
)8 of the instrument. The results reported in Table XIV show 
that 160 respondents rated the guide as excellent or good, 
whi le only 11 thought that it was poor. No replies numbered 
39• As was mentioned previously, 49 respondents indicated that 
either t he guide was not available in t heir school or neglected 
to answer the question. Therefore, the writers .feel that the 
guide has been given a vote of con.fidenoe by New Hampshire 
beaohers. 
TABLE XIII 
LOCAL GUIDES USED BY THE 
240 NEW HAMPSHIRE ELEMENTARY TEACHERS 
Y* N* U* 
Grade 1 9 23 3 
Grade 2 13 26 2 
Grade 3 14. 28 0 
Grade 4 13 29 2 
Grade 5 12 31 0 
Grade 6 14 20 1 
Total 75 157 8 
* Y represents a yes r~sponse, N represents a no response, 
and U represents an unanswered response. 
TABLE XIV 
A GENERAL RATING OF THE GUIDE BY THE 
240 NEW HAMPSHIRE EiamNTARY TEACHERS 
-·· 
E* G* F* P* U* 
Grade 1 6 17 1 0 5 
Grade 2 2 24. 3 0 12 
Grade 3 6 21 3 0 6 
Grade 4 4 24 4 2 10 
Grade 5 2 25 10 0 6 
Grade 6 6 17 3 0 9 
Total 26 134 30 2 48 
*E represents an excellent response, G represents a good 
response, F represents a fair response, P re~es$nts a 
poor response, and U represents an unanswered response. 
C~PrnRV 
SUMMARY AND CONCLUSI ONS 
A summary of the findings in relation to the survey and 
analysis of the Social Studies Guide for New Hampshire Elem-
entary Schools may be divided into three categories. The first 
of these are general factors and can be classified as personal 
information in addition to the teacher's relation to the guide 
rather than an -analysis of the guide. The second and third 
categories are those factors which are favorable and those 
which are less favorable in the analysis of the guide. 
General factors are: 
1. Over 62 per cent of New Hampshire elementary 
teachers are teachers with 11 or more years of exper-
ience while only 1.1 per cent are first year teachers. 
2. Forty five per cent of New Hampshire elementary 
teachers have no degree • . 
3· Over 90 per cent of New Hampshire .elementary 
teachers are teaching classes of more than 20 students. 4• Onl1 61 per cent of New Hampshire element.ry 
teachers have either a personal copy of the guide or a 
copy reserved for their personal use 1n their schools. 
Twenty per cent of the respondents' schools have no 
guide available for reference. 
5. Neither principals nor supervisors have evidently 
recommended the · use or the guide. 
6. Less than 33 per cent of the respondents have 
attended meetings at which time the guide and its use 
were discussed. 
1. Teachers have evidently not used the loose leaf 
feature although the respondents rated this as a highly 
desirable item. 
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Favorable factors of guide analysis: 
1. The clear and concise presentation of the 
material. 
2. The loose leaf feature of the guide. 
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3. The high degree of correlation developed by the 
guide between the social studies and reading, language, 
art, and music. 4. The high general rating of the guide • 
Less favorable factors of guide analysis: 
1. The section on individual differences and how to 
deal with them. 
2. The integration of the social studies areas. 
3. The low degree of correlation developed by the 
guide between the social studies and math and science. 4. The unattractiveness of the guide. 5. Sugg•ated reference books and texts are not 
available in the local communities. 
Any funure research to be undertaken should make an attempt 
to further define areas whioh in this study have not led to 
valid conclusions. One study that is possible might be a query 
to a selected group of teachers in the one to ten years of ex-
perience category so that their views could be compared with 
those of teachers with eleven or mor~ years of professional 
experience. Another are which needs investigation is the com-
parison of the small class with that of the large class i .n 
relation to the use of the guide. A survey of materials and 
texts available in communities throughout the state for use in 
grades one through four is desirable. Further studies of the 
correlation of the social studies with other areas of the our-
riculum is a definite need before more courses of study are 
published. An area of immediate concern is the correlation 
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of science and the social atudies. The distribution of th8 
guide throughout the state by members of the State Depart-
ment of Education staff,accompanied by meetings to explain the 
use and the construction of the guide,will help immeasurably 
to insure the more or less ,standardization of a course of 
study in New Hampshire. 
APPENDIX 
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DEPARTMENT OF EDUCATION 
State of New HampShire 
February 3, 1958 
To: Superintendent& of Schools 
From: Russell H. Leavitt, Acting Deputy Commissioner 
Subject: Study - Elementary Social Studies Guide 
As you know the State Department or Education is 
interested in getting information from the field to help in 
determining the effectiveness of our efforts and also to pre-
pare for the development of future guides. 
Already in progress. is a study on Science in the 
elementary schools. About 1~ of the elementary teachers 
have received a questionnaire and many have completed it and 
returned it to Mrs. Capron. 
Enclosed is a copy of a letter and a questionnaire 
pertaining to the Elementary Social Studies Guide. These are 
being sent out to a different 10% of the elementary teachers. 
If and when a proposed questionnaire dealing with 
Arithmetic in the elementary schools is ready, copies w1·11 
also be sent to you. It is our intention that a different 
10% of the elementary teachers will get copies of the 
questionnaire. 
It will be appreciated if the occasion arises you 
will encourage teachers to send back the studies early in 
order that summaries m&.y' be made. Thank you for your help. 
Dear Colleague: 
19 Broadway 
Plymouth, New Hampshire 
January 15, 1958 
We are attempting to evaluate the Elementary School Social 
Studies Guide for the State of New Hampshire. With your 
cooperation we hope to find out how useful this guide is to 
the people who are actually using it. 
Your Superintendent has been notified or this survey by a 
letter from Russell H. Leavitt, Chief, Division of Instruc -
tion, New Hampshire State Department of Education. We have 
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been working with Mr. Leavitt and other members of the depart~ 
ment who have given us their fullest cooperation and assistance 
on this project. The survey is being conducted in order to 
partially fUlfill the requirements of our Masterts program 
under the guidance of Dr. w. Linwood Chase at Boston 
University. 
Would it be possible for you to complete this form within 
the next four or five days and return 1t to us using the 
enclosed envelope? 
Thank you very much for your cooperation. 
Cordially yours, 
Edward c. Desmond 
Paul s. Mayerson 
Dear Colleague: .-
19 Broadway 
Plymouth, New Hampshire 
February 1, 1958 
About ten days ago, we sent you a questionnaire concerning 
an evaluation of the Elementary School Social Studies Guide 
tor the State of New Hampshire. It was our hope that you 
would be able to take a few minutes from your busy schedule 
and complete the form and r&turn it to us. We feel that in 
order to find out how useful the guide is, it is necessary 
to contact the people who are actually using it. 
As you may remember, we are attempting this project with 
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the help of Mr. Russell Leavitt and other staff members of the 
New Hampshire Stat, Department of Education who have given 
us their fullest assistance. The survey is being conducted 
in order to partially fulfill the requir~ents for our 
Master's program at Boston University and we have picked 
this topic as we feel there is a definite need to "take 
stock." 
To save you the trouble or searching out th·e last set of 
papers, we have enclosed another survey questionnaire and 
return stamped envelope. Would it be possible tor you t o 
complete it and drop it in the mail box within the next few 
days. 
Thank you very much for your cooperation. 
Sincerely yours, 
Edward c. Desmond 
Paul s. Mayerson 
Dear Superintendent: 
19 Broadway 
Plymouth, New Hampshire 
February 15, 1958 
Within the last ten days, you should have received as an 
enclosure in a letter from Mr. Russell H. Leavitt, Acting 
Deputy Commissioner~ New Hampshire State· Department .of 
Education, a questionnaire which concerna .an evaluation of 
the Social Studies Guide for New Hampshire Elementary Schools. 
This questionnaire bas also been mailed to 10~ of the 
elementary school teachers in the state in hopes that they 
would complete the form and r ender an invaluable service to 
educators and cU;rriculum planners in New Hampshire. Although 
this project is · being undertaken primarily to partially ful-
fill the requirements of our Master's program at Boston 
University, we have felt that this area of study is beneficial 
to all concerned and a worthwhile contribution to educational 
research in New Hampshire. The teachers listed below have 
failed to respond to first effort. At the ttme that you 
receive this letter, thoy will be in possess ion of another 
questionnaire and return stamped envelope. Would it b possible 
for you to ~ention .to them the need for an accurate and prompt 
answer so that the resultant valid analysis of ·the guide may 
be placed in the hands of those who are in a position to 
effect changes and therefore improve the education of 
youngsters in our state. 
Thank you very much for your cooperation. 
Sincerely yours, 
Edward c. Desmond 
Paul S. Mayerson 
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